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2019-2020 Mount Mercy University Assessment Plan Report  

 

Mount Mercy University responds to the Higher Learning Commission’s Criterion regarding 

assessment of student learning. Criterion 4.B. states, “The institution demonstrates a 

commitment to educational achievement and improvement through an ongoing assessment of 

student learning”.   Mount Mercy uses a multi-faceted Academic Assessment Plan that 

incorporates a combination of strategies including assessment of the majors and assessment of 

the core curriculum, (co-curricular assessment and institutional assessment are covered in their 

separate, respective plans).  The plan includes both direct measures of learning (e.g. instructor 

evaluation of student work) and indirect indicators such as student and alumni surveys.  Some 

data are collected within courses required for specific academic majors, while other data are 

collected in core curriculum classes. 

In 2018-2019, under the direction of a newly appointed Director of Assessment, the Academic 

Assessment Plan was amended to include the approach of course-based assessment.  Course-

based assessment refers to methods of assessing student learning within the classroom, through 

the use of course goals, objectives and content.  Using this method allows for assessing the 

extent of learning that is taking place.  Course-based assessment was used in 2019-2020. 

This summary report contains information collected annually from six components of the 

Academic Assessment Plan.  The six components are: 1) the Core Curriculum - Portal Courses; 

2) the Core Curriculum - Capstone Courses (with a Capstone student survey); 3) Core 

Curriculum – Domains of Liberal Study; 4) Academic Major through course-based assessment; 

and 5) the Senior Survey Assessment. 

Additionally, this report contains sections for the results from the Student Services Student 

Satisfaction Survey; the Co-curricular Assessment Summary; and the Feedback Process. 

 

1. Core Curriculum- The Mercy Portal Experience 

Incoming first-year MMU students are required to take a Mercy Experience Portal course. The 

interdisciplinary nature of the course fosters teamwork and leadership in the students. Before 

they finished the course a survey of student perceptions and experiences in the Portal course is 

distributed, with favorable results typically obtained.  

In 2019-20, 12 Portal courses were offered with a total enrollment of 238 students. The two most 

substantial changes from 2018-19 are highlighted below.  Conducting the survey annually helps 

monitor patterns in meeting the objectives established for this introductory core course and helps 

to highlight objectives needing improvement. 
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Faculty review all of the survey results and focus improvement efforts on those items trending 

lower and dramatically declining.  

Below are some survey questions Notable Examples 

 

1. My portal course taught me about Mount 

Mercy’s values and heritage. 

62% of students agreed/strongly agreed. 

 

(75% in 2018-19, 65% in 2017-18) 

 

 

2. My portal course helped me to think about 

what other core courses to take. 

57% of students agreed/strongly agreed. 

 

(63% in 2018-19, 54% in 2017-18) 

 

 

As faculty review findings and meet to strengthen portal course contributions to the students’ 

“first year experience,” the following 7 items will be considered. 

Below are some survey questions Notable Examples 

 

1. Clarified what the ‘domains of liberal 

studies’ include. 

58% of students agreed/strongly agreed. 

 

(60% in 2018-19, 59% in 2017-18) 

 

2. Taught me about the value of serving the 

common good. 

80% of students agreed/strongly agreed. 

 

(87% in 2018-19, 80% in 2017-18) 

 

3. Gave me opportunities to get to know 

classmates better. 

 

75% of students agreed/strongly agreed. 

 

(82% in 2018-19, 71% in 2017-18) 

 

4. Taught me about an important social issue. 

 

79% of students agreed/strongly agreed. 

 

(90% in 2018-19, 84% in 2017-18) 

 

5. Taught me about Mercy Critical Concerns. 

 

66% of students agreed/strongly agreed. 

 

(79% in 2018-19, 75% in 2017-18) 

 

6. Helped me learn about campus services for 

students. 

77% of students agreed/strongly agreed. 

 

(81% in 2018-19, 82% in 2017-18) 
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2. The Core Curriculum - Mercy Experience Capstone 

MMU seniors are required to take a Mercy Experience Capstone course that is intended as a 

culminating experience in the liberal studies. Students integrate knowledge they have acquired 

from each of the core domains and will reflect on their Mercy education in the context of their 

major discipline. One key component of this one-credit course that is used for assessment 

purposes is a Reflection Paper in which students begin to synthesize and reflect on their work at 

Mount Mercy as they approach graduation. The paper addresses the institution’s mission and 

goals, with a focus on ways in which studies and experiences in the core curriculum have helped 

shape their Mercy education.  

In addition, during the Capstone course students receive one survey with two parts – 1) Capstone 

Student survey; and 2) Senior Student Survey.   The Capstone Student Survey collects students’ 

perceptions concerning how the Capstone Course prepared them in Mount Mercy’s student 

learning outcomes.  The survey responses indicated that MMU seniors had a good Mercy 

Experience based on the mission-based outcomes. 

 In 2019-2020, 14 capstone courses were offered with a total enrollment of 261 students.  

Capstone Student Survey Results: 

Highlights from the past year’s findings 

 

Notable examples 

Reflective Judgment 

Capstone Student Survey responses show 

that the majority of students could 

demonstrate “reflective judgment”.  

Capstone Student Survey responses (2019-20) 

1. 86% of students agreed/strongly 

agreed that the capstone course 

“Helped me evaluate diverse 

perspectives on a topic”. 

2. 84% of students agreed/strongly 

agreed that the capstone course 

“Pulled together ideas from several 

disciplines”. 

 

 

 

Strategic Communication 

Capstone Student Survey responses show 

that the majority of students could 

demonstrate “strategic communication”.  

 

 

Capstone Student Survey responses (2019-20)  

1. 86% of students agreed/strongly 

agreed that the capstone course “Gave 

me opportunities to work with others.” 

Therefore, students improve their 

strategic communication through 

working with others. 
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Serving the Common Good 

Capstone Student Survey responses show 

that the majority of students could make 

“serving the common good”.  

 

 

Capstone Student Survey responses (2019-20) 

1. 91% of students agreed/strongly agreed 

that the capstone course “made me think 

about the value of serving others.” 

2. 90% of students agreed/strongly agreed 

that the capstone course “taught me about 

an important social issue.” 

 

Purposeful Living 

Capstone Student Survey responses show 

that the majority of students are 

committed to “purposeful living”.  

 

 

Capstone Student Survey responses (2019-20)  

1. 69% of students agreed/strongly 

agreed that the capstone course 

“encouraged me to take a leadership 

role in class or school activities”.  

 

3. Core Curriculum- Domains of Liberal Study 

Mount Mercy’s core curriculum includes seven domains of liberal studies. MMU students in all 

majors are also required to take Mount Mercy Domains of Liberal Studies courses. These 

courses give students in all majors a sense of breadth and connection among traditional liberal 

arts disciplines. These courses are grouped according to the overall concepts covered by each 

domain: Expressive Arts (including literature and fine arts), Global Awareness, Historical Roots, 

Holistic Health, The Natural World, Self and Society and Ultimate Questions. Each class in a 

domain utilizes a common domain assignment. Faculty from each domain collaborated to 

develop a common assignment addressing the agreed upon outcomes for that area. Performance 

criteria were also specified and scoring rubrics created.  

Randomly selected student assignments are scored by the faculty for domain assessment 

purposes using the applicable rubric. Faculty members teaching in each domain are also invited 

to meet periodically, discussing results and process refinements. A key intent of this approach is 

to empower faculty teaching domain courses to design assignments and criteria that represent 

meaningful measures of the targeted outcomes.  

In 2019-20, 2548 students were enrolled in 113 domain courses.  There were 295 artifacts 

submitted for assessment – 11.6%.   According to established practice, some students were 

randomly selected from each course for evaluation. As shown in the table below, the findings 

suggest students made good progress in all domains. In areas where the good/excellent rating has 

dropped below 45-50%, results are being monitored with the faculty.  
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Seven Domains of Liberal Study 

 

Notable Examples 

 

Expressive Arts Domain objectives: explore 

the relevance of text/work of fine art to 

themselves and their culture, and also 

interpret a text/work of fine art from two 

divergent perspectives. 

 

Each student wrote a paper discussing a 

particular text or work of art in relation to 

themselves, their culture and at least two 

divergent perspectives. 62% of students were 

rated good/excellent, 31% of students were 

rated adequate. (0% no basis for review) 

 

Historical Roots Domain objectives: analysis 

of a major historical issue or event, and then 

make connection between a major historical 

event and the contemporary world. 

 

Each student submitted a page critical review 

of an assigned personal memoir pertinent to 

the historical era or topic under study. 53% of 

students were rated good/excellent, 47% of 

students were rated adequate. (0% no basis 

for review) 

 

Global Awareness Domain objectives: 

explore the diversity of human culture in a 

global context, and examine the 

interconnectedness of current global issues. 

 

Each student submitted a writing assignment 

that explores a current global issue and 

incorporates a discussion about the diversity 

of human culture. 50% of students were rated 

good/excellent, 0% of students were rated 

adequate. (50% no basis for review) 

 

Holistic Health Domain objectives: Identify 

relationships among several dimensions of 

wellness (physical, occupational, emotional, 

social, environmental, financial, intellectual 

or spiritual). Engage in an activity to promote 

well-being in one dimension of wellness. 

 

Each student submitted an assignment that 

had them reflect on the dimensions of 

wellness for their own life. 86% of students 

were rated good/excellent, 14% of students 

were rated adequate. (0% no basis for review) 

The Natural World Domain objectives: 

Utilize the process of scientific inquiry, and 

explain implications of scientific knowledge 

for human or natural challenges. 

 

Each student submitted an assignment that 

was a scientific investigation in which they 

collected and analyzed data for which the 

student had no prior knowledge of the 

outcome. 53% of students were rated 

good/excellent, 28% of students were rated 

adequate. (5% no basis for review)  

 

Self and Society Domain objectives: Identify 

and critically apply concepts or theories OR 

identify and critically apply methods. 

Examine at least two factors (social, 

psychological, economic or political) that 

shape individual behavior or social 

institutions. 

Each student submitted a page writing 

assignment that examines at least two factors 

that shape individual or social institutions and 

applies concepts/theories and methods of the 

course discipline. 35% of students were rated 

good/excellent, 43% of students were rated 

adequate. (4% no basis for review) 
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Ultimate Questions Domain objectives: 

Understand similarities and differences 

between two philosophical or religious 

concepts about the nature or activity of God, 

at least one of them consistent with the 

Catholic tradition of philosophical or 

theological inquiry. Explain two religious or 

philosophical concepts relating to the dignity 

and value of the human person, at least one of 

them consistent with Catholic social teaching, 

and apply these concepts to a social justice 

issue. 

 

Each student wrote an essay that compares 

and contrasts two different views on a 

philosophical or religious topic that has a 

clear application to an issue of social justice. 

38% of students were rated good/excellent, 

57% of students were rated adequate. (0% no 

basis for review) 

 

4. Learning within Academic Majors: Course-based Assessment  

Annual assessment of each major is firmly established at Mount Mercy. Faculty members review 

and assess selected student learning objectives each year, gathering and interpreting data 

concerning their graduates and determining appropriate follow-up action. Coordinators for the 

major are charged with managing and reporting on this assessment process. Chairs fulfill this 

role for their own disciplines and collaborate with coordinators on behalf of other majors in the 

department. Coordinators are expected to work closely with their department chairs, sharing 

findings and reports with them and contributing to ongoing improvement activities. In addition, 

majors participate in assessment of the college-wide objectives and the core curriculum. 

Each major has established learning objectives for students graduating with a major in that 

discipline.  At least two objectives are assessed each year, rotating through all learning objectives 

in a six-year cycle.  Assessment reports are read by the Academic Assessment committee and 

feedback is given yearly. Workshops focused on assessment are held each term for coordinators 

to discuss activities and findings.   

Programs used different methods to measure their program objectives and student learning. The 

findings show what and how MMU students did in their majors. Furthermore, the program 

objectives and goals also correspond to university-wide objectives and goals.  

In 2019-20, all programs used the course-based approach. This process is designed to involve 

more faculty in assessment activities. The focus of this approach is the student learning outcomes 

that show what students have learned and how well they have learned in relation to program or 

major objectives. A few examples are presented below to illustrate methods and outcomes. 
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Highlights from the past year’s 

assessment processes 

Notable examples1 

 

Measured Strategic Communication   

Strategic communication requires selecting 

from a range of options to accomplish a 

chosen goal in an ethical manner. 

        

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Measured Serving the Common Good 

It includes respect for, and ethical interaction 

with, every person and the natural 

environment and, in the spirit of the Sisters 

of Mercy, service for the well-being of all 

humanity and action in the cause of justice in 

the world. 

 

Criminal Justice Program 

 

Course assessed: CJ 297: Criminal Law 

 

Assessed Program Objective #2: Graduates 

will communicate effectively in both oral and 

written form. 

 

Outcome: Students will present a clear written 

analysis of a legal case.  Assessment 

instrument: rubric 

 

Findings: 60% of students improved their 

grades between Case Brief #2 and Case Brief 

#9 by an average of 0.64 points.  The data 

suggest the majority of students strengthened 

their skills in written legal case analysis over 

the semester. 

 

Based on results – any changes to the 

program: No changes were indicated. 

 

Social Work Program 

 

Course assessed: SW 435 Social Work Senior 

Seminar 

 

Assessed Program Objective: Prepare 

generalist social work professionals with a 

solid understanding of the core values and 

ethical practice standards that characterize 

social work, and the knowledge, values, and 

skills to resolve ethical dilemmas in practice 

situations. 

 

Outcome: Students apply the NASW Code of 

Ethics, relevant laws and regulations to their 

senior paper topic.  Assessment instruments: 

rubric. 

 

Findings: 100% of the students met the 

benchmark score with a mean score of 3.33.  

                                                 
1 Interested readers are welcome to contact the programs or Director of Assessment for further information. 
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Based on results – any changes to the 

program: the curriculum’s macro practice 

component would benefit from additional 

content and classroom exercises. 

 

 

  

 

Measured Reflective Judgement 

Reflective judgment requires a knowledge of 

basic fact, examination, and evaluation of 

assumptions; adequate justification for 

drawing a conclusion; and understanding the 

implication of drawing that conclusion. 

 

 

 

Masters of Arts in Education Program 

 

Course assessed: ED 601 Action Research 

Project. 

 

Assessed Program Objective: Students will 

evaluate their point of view by analyzing 

multiple perspectives. 

 

Outcome: Students will apply knowledge and 

skills in real situations.  Assessment 

instrument:  project and rubric 

 

Findings: 16 of 17 student scored Exemplary 

(90-100%) on the project’s rubric. 1 of 17 

scored Satisfactory (80-89%) on the project 

rubric. 

 

Based on results – any changes to the 

program: due to COVID, 1 to 1 meeting rarely 

occurred. In the future, more consideration 

will be given to facilitating 1 to 1 meetings in 

the delivery of this course. 

 

 

5. Senior Survey – Assessment Report 

During the Capstone course students receive one survey with two parts – 1) Capstone Student 

survey; and 2) Senior Student Survey.  The Senior Student Survey collects students’ perceptions 

concerning preparation for career or graduate study; students’ perceptions on teaching 

approaches in the major; and students’ perceptions of importance regarding campus services for 

students. 

Examples of each section of the survey: 

Students were asked to what extent they agreed or disagreed as to what extent they felt prepared   

for career or graduate study: 
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Mount Mercy provided the help I needed in making by career-related decision. 29% 

strongly agreed; 50% agreed; 7% disagreed; and 1% strongly disagreed. (2018-19 results: 

34% strongly agreed; 46% agreed; 2% disagree; and 0% strongly disagree). 

My Mount Mercy education provided an opportunity for an internship if I wanted one. 

53% strongly agreed; 32% agreed; 4% disagreed; 2% strongly disagreed. (2018-19 

results: 50% strongly agreed; 25% agreed; 6% disagreed; 3% strongly disagreed). 

My program prepared me well for success in my current or intended career. 42% strongly 

agreed; 44% agreed; 2% disagreed; and 1% strongly disagreed. (2018-19 results: 53% 

strongly agreed; 39% agreed; 0% disagreed; and 0% strongly disagreed). 

My Mount Mercy education prepared me for graduate study or professional school. 34% 

strongly agreed; 45% agreed; 3% disagreed; and 1% strongly disagreed. (2018-19 results:   

45% strongly agreed; 43% agreed; 0% disagreed; 0% strongly disagreed). 

Students were asked how well their Mount Mercy education prepared them. 

How well they were prepared to think critically? 52% strongly agreed; 42% agreed; 0% 

disagreed; and 0% strongly disagreed. (2018-19 results: 54% strongly agreed; 43% 

agreed; 1% disagreed; and 0% strongly disagreed). 

How well they were prepared to understand the value of service? 47% strongly agreed; 

43% agreed; 1% disagreed; and 1% strongly disagreed. (2018-19 results: 45% strongly 

agreed; 43% agreed; 1% disagreed; and 1% strongly disagreed). 

Students were asked how important were the following approaches used in teaching in the major: 

The use of internships or field work. 65% strongly agreed; 22% agreed; 2% disagreed; 

and 0% strongly disagreed. (2018-19 results: 59% strongly agreed; 26% agreed; 1% 

disagreed; and 0% strongly disagreed). 

The content of the curriculum. 47% strongly agreed; 42% agreed; 3% disagreed; and 0% 

strongly disagreed. (2018-19 results: 49% strongly agreed; 40% agreed; 0% disagreed; 

and 0% strongly disagreed). 

Students were asked how they ranked the importance of various services on campus. 

Importance of their faculty advisor. 39% ranked it very important; 35% ranked it 

important; 4% ranked it not important. (2018-19 results: 41% very important; 36% 

important; 4% not important). 

Importance of the Academic Center for Excellence. 11% ranked it very important; 18% 

ranked it important; and 13% ranked it not important. 32% indicated they did not use the 

ACE Center. (2018-19 results: 10% very important; 16% important: 12% not important). 


